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Disclaimers 

This report sets forth our views based on the completeness and accuracy of the facts 
stated to EY LLP and any assumptions that were included. If any of the facts and 
assumptions are not complete or accurate, it is imperative that we be informed 
accordingly, as the inaccuracy or incompleteness thereof could have a material effect on 
our conclusions. 

While performing the work, we assumed the genuineness of all signatures and the 
authenticity of all original documents. We have not independently verified the 
correctness or authenticity of the same. 

We have not performed an audit and do not express an opinion or any other form of 
assurance. Further, comments in our report are not intended, nor should they be 
interpreted to be legal advice or opinion. 

While information obtained from the public domain or external sources has not been 
verified for authenticity, accuracy or completeness, we have obtained information, as far 
as possible, from sources generally considered to be reliable. We assume no 
responsibility for such information. 

Our views are not binding on any person, entity, authority or Court, and hence, no 
assurance is given that a position contrary to the opinions expressed herein will not be 
asserted by any person, entity, authority and/or sustained by an appellate authority or a 
Court of law. 

Performance of our work was based on information and explanations given to us by the 
Client. Neither EY LLP nor any of its partners, directors or employees undertake 
responsibility in any way whatsoever to any person in respect of errors in this report, 
arising from incorrect information provided by the Client. 

Our report may make reference to ‘EY LLP Analysis’; this indicates only that we have 
(where specified) undertaken certain analytical activities on the underlying data to arrive 
at the information presented; we do not accept responsibility for the veracity of the 
underlying data. 

In accordance with its policy, EY LLP advises that neither it nor any of its partner, director 
or employee undertakes any responsibility arising in any way whatsoever, to any person 
other than Client in respect of the matters dealt with in this report, including any errors 
or omissions therein, arising through negligence or otherwise, howsoever caused. 

 

 



 
 
 
 
 
 

This is a Confidential document. 

In connection with our report or any part thereof, EY LLP does not owe duty of care 
(whether in contract or in tort or under statute or otherwise) to any person or party to 
whom the report is circulated and EY LLP shall not be liable to any party who uses or relies 
on this report. EY LLP thus disclaims all responsibility or liability for any costs, damages, 
losses, liabilities, expenses incurred by such third party arising out of or in connection 
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Executive Summary 

The Parivaar Seva Kutir program supports children from economically vulnerable communities 
through supplementary education, nutrition, and holistic development delivered in a safe, 
community-rooted environment. The program combines academic support, regular meals, value 
education, and extracurricular activities to address learning gaps, nutritional deficiencies, and 
psychosocial development needs. This impact assessment was undertaken to evaluate the 
program’s effectiveness, outcomes, and social value, drawing on quantitative surveys, qualitative 
interactions with key stakeholders, and a review of secondary program data. 

To ensure a structured and internationally recognised evaluation lens, the assessment findings were 
synthesised using the OECD DAC evaluation framework, analysing the program’s alignment across 
the six pillars of Relevance, Coherence, Effectiveness, Efficiency, Sustainability, and Impact. This 
framework enabled a comprehensive assessment of the program’s design, implementation quality, 
outcomes, and longer-term value. The below table summarises the program’s alignment with each 
OECD DAC pillar, based on triangulated evidence generated during the assessment. 

OECD Pillar Program Alignment 

RELEVANCE 

Responds strongly to community and child needs, with high awareness and acceptance 
of the Kutir’s role in education, nutrition, and value-based learning. Academic support 
aligns with children’s learning gaps, particularly in reading, comprehension, and 
numeracy, while nutrition support addresses dietary gaps and is valued by children, 
parents, teachers, and community members. The program aligns with parental 
expectations, Parivaar’s holistic mission, and CSR objectives. 

COHERENCE 

Demonstrates strong internal and external coherence. Kutir activities complement 
government schooling and function as supplementary support. Educational, 
nutritional, hygiene, extracurricular, and values-based components are well integrated, 
and the program fits effectively within community structures, supported by parental 
and community engagement and alignment with CSR partner processes. 

EFFECTIVENESS 

Achieved intended outcomes, with evidence of improvements in foundational learning, 
academic confidence, attendance, energy levels, hygiene practices, discipline, and 
socio-emotional development. Positive feedback from teachers, parents, and 
community members reinforces these outcomes. 

EFFICIENCY 
Exhibits efficient use of time and resources, reflected in high attendance, sustained 
daily engagement, structured teaching approaches, targeted learner support, regular 
nutrition delivery, and effective monitoring and coordination mechanisms. 

SUSTAINABILITY 

Strong potential for sustainability, supported by community ownership, parental 
reinforcement, teacher capacity, and institutional systems. Behavioural and hygiene 
improvements show signs of being sustained beyond the Kutir environment. Continued 
CSR support remains a key factor for long-term continuity. 

IMPACT 

Showcases meaningful short to medium-term impact across learning, health, 
behaviour, confidence, and aspirations. Spillover effects are evident in school 
attendance, participation, and performance, alongside strengthened community 
attitudes towards education, nutrition, and child development. 

Building on this alignment, the assessment findings indicate that the program has generated 
consistent positive outcomes across academic, behavioural, health, and well-being dimensions. 
Students reported improvements in attendance, punctuality, learning confidence, reading and 
numeracy skills, discipline, and overall energy levels. These gains were observed across all grades, 
with stronger consolidation of foundational skills among older children. 
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The program has also contributed to positive behavioural change and life skills development, 
including improved hygiene practices, discipline, respect, time management, and socio-emotional 
skills. Participation in sports, creative activities, and play-based learning has enhanced 
engagement, motivation, and confidence among students. 

Teachers emerged as a central enabler of program success, with child-centred pedagogy, 
personalised mentoring, and consistent motivation supporting both learning and behavioural 
outcomes. Parents reported greater involvement in their children’s education and observed 
improvements in confidence, behaviour, and learning habits. Community members actively 
supported the program through awareness-building and provision of space, reflecting strong local 
ownership. 

The assessment identified key areas for further strengthening, including improving attendance 
consistency for a small group of students, deepening differentiated academic support, strengthening 
confidence-building for competitive examinations, and expanding access to teaching - learning 
resources and digital tools. Addressing these areas will enhance equity, effectiveness, and long-term 
impact. 

Overall, the Parivaar Seva Kutir program represents a high-impact, holistic model that effectively 
addresses learning gaps, nutritional needs, and psychosocial development among underserved 
children. Its alignment with the OECD DAC evaluation pillars and the Sustainable Development 
Goals, particularly SDGs 2, 3, 4, 5, 10, and 17 highlights its contribution to inclusive education, well-
being, and community development. With targeted refinements and sustained stakeholder 
engagement, the program holds strong potential for continued impact and responsible scale-up. 
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1. Chapter 1: Introduction 

1.1 Background and Context 

Tribal children in India continue to face 
substantial educational disadvantages 
despite improvements in early-grade 
enrolment. Although primary-level 
participation is nearly universal, a significant 
share of tribal students don’t transition to 
secondary school, and only about half 
progress to higher secondary, highlighting 
steep attrition as they advance through the 
system1. Research also points to markedly higher absenteeism rates in tribal areas compared to 
non-tribal regions, largely due to inadequate school infrastructure, challenging geography, and 
socio-economic constraints. Literacy levels among tribal communities remain well below national 
averages, with the overall ST literacy standing out at 73.4%2, with an even lower rate for tribal 
women - reflecting deep-rooted gender disparities. Consequently, tribal children remain among the 
most educationally marginalised groups in the country, with outcomes that continue to fall behind 
broader national trends.  

Among the various challenges, several stand out as foundational barriers that directly shape early 
learning experiences and determine whether tribal children can successfully progress through the 
education system. Some of these issues include:  

  

 

Madhya Pradesh has the highest tribal population in India, with Scheduled Tribes (ST) accounting for 
21.10% of its population. The gender gap in literacy within these communities is stark, with male 
literacy standing at 48.4%, and female literacy being merely 33.9%, reflecting persistent gender 
disparities3. Although enrolment in primary grades has improved, foundational learning and 
engagement at both primary and upper-primary levels remain weak, limiting students’ ability to 
progress successfully to higher grades. To this end, the UDISE+ 2023–24 data reveals that while 

 
1 Where Tribal Students Are Left Behind, IndiaSpend, Link 
2 Social Development and Performance of STs, Press Information Bureau, Link 
3 Census 2011 

https://www.indiaspend.com/data-viz/dataviz-where-tribal-students-are-left-behind-959265
https://www.pib.gov.in/PressReleseDetailm.aspx?PRID=2153505&reg=3&lang=2
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dropout among tribal students has reduced in the early years, secondary-level dropout remains high 
at around 24.8%4, indicating inadequate academic preparation and insufficient learning support in 
lower grades causing tribal students to discontinue into secondary school. 

In this regard, ASER data indicates that many children in Madhya Pradesh, especially those from 
tribal communities struggle with basic reading and arithmetic5, suggesting that increases in access 
have not translated into meaningful improvements in learning outcomes. These patterns are 
especially pronounced in tribal-majority districts. For example, Barwani district recorded 1,788 
school dropouts in 2023–246, underscoring localised educational distress driven by socio-economic 
vulnerability and seasonal migration. 

Infrastructure deficits add to these barriers. Recent reporting by the Ministry of Education highlights 
that Madhya Pradesh ranks low in school internet access and continues to face shortages of 
essential facilities7 such as functional toilets, laboratories, and digital equipment - gaps that 
disproportionately affect remote tribal communities and further hinder consistent learning. 

1.2 Need for Change  

The urgency of strengthening educational outcomes for tribal children arises from the 
following key factors: 

1.3 About the Project 

Parivaar is a humanitarian organisation inspired by the ideals of Sri Ramakrishna and Swami 
Vivekananda, rooted in the philosophy of “serving the Divine in Man.” Founded in 2003 by Vinayak 
Lohani - an IIT Kharagpur and IIM Calcutta alumnus who chose a life of service over a corporate 
career, Parivaar has grown into a leading institution dedicated to the care and upliftment of 
vulnerable children and communities. While it began with residential care programes for deprived 
children, Parivaar has, since 2016–17, significantly expanded its work into Madhya Pradesh, 
particularly in tribal and remote rural regions through Seva Kutirs, mobile clinics, community 
healthcare initiatives, and educational outreach. 

 
4 Report on Unified District Information System for Education Plus 2023-24, Link 
5 Madhya Pradesh Profile, ASER 2024, Link 
6 'Missed Opportunity', School Dropout Rates Surge In Tribal Belt Of State, Free Press Journal, 2024, Link 
7 Report on Unified District Information System for Education Plus 2023-24, Link 

https://www.education.gov.in/sites/upload_files/mhrd/files/statistics-new/udise_report_nep_23_24.pdf
https://asercentre.org/wp-content/uploads/2022/12/Madhya-Pradesh-1.pdf
https://www.freepressjournal.in/bhopal/mp-missed-opportunity-school-dropout-rates-surge-in-tribal-belt-of-state?utm_source=chatgpt.com
https://www.education.gov.in/sites/upload_files/mhrd/files/statistics-new/udise_report_nep_23_24.pdf
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Seva Kutirs are community-based day-boarding centres established by Parivaar in some of the most 
remote and underserved tribal regions of Madhya Pradesh. They are designed to provide 
supplementary education, nutrition, and holistic support to children who face significant barriers in 
accessing quality schooling. Operating typically for extended hours each day, these centres offer a 
safe and structured environment where children receive academic reinforcement, nutritious 
meals, and exposure to life-skills and value-based learning. 

The core idea behind Seva Kutirs is to bridge the gaps left by the formal schooling system, especially 
in areas where schools are understaffed, learning levels are low, and families struggle with socio-
economic vulnerabilities. By engaging local communities, employing trained educators, and adapting 
teaching to the cultural and linguistic contexts of tribal children, Seva Kutirs help improve 
foundational learning, reduce dropout likelihood, and ensure that children stay connected to 
education. 

Components of Seva Kutir 

   

 

 

 

 

 

 

 
 

Kotak Mahindra Bank Limited Support 

Kotak Mahindra Bank Limited (KMBL) 
supports 40 Seva Kutirs across Betul, 
Dewas, Harda, Chhindwara, and Sehore 
districts in Madhya Pradesh, strengthening 
Parivaar’s efforts to serve children in 
remote tribal communities. Through this 
CSR partnership, Kotak helps ensure the 
smooth functioning of these centres; 
providing supplementary learning support, 
nutritious meals, and a safe, structured 
environment for children who face 
significant educational barriers. Nearly 
4,100 students have benefited from this 
intervention during FY 2023-24, supported 
further by stronger community 
engagement and improved program 
delivery across these underserved regions. 
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2. Chapter 2: Approach and Methodology 

2.1 Scope of Work 

KMBL commissioned EY to undertake a third-party impact assessment of its Parivaar Seva Kutir CSR 
project. The objective of this study is to evaluate are as follows:  

 

 

 

 
   

 

2.2 Assessment Approach and Framework 

For the impact assessment of the CSR project, EY adopted the OECD DAC Framework, enabling a 
holistic evaluation of the initiative. This framework allows for an assessment not only of the project’s 
impact, but also of the relevance of its design, the efficiency of implementation, and the sustainability 
of outcomes. 
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2.3 Assessment Indicators and Analysis Points 

OECD Pillars Assessment Indicators Analysis Points 

RELEVANCE 

Community awareness and perceived need 
for Seva Kutir 

Extent to which the community understands the purpose of Seva Kutir and perceives it as 
needed for children’s education, nutrition and values 

Community understanding of purpose, usefulness, attitudes 

Fit with children’s learning needs 
Whether Seva Kutir provides academic support aligned to children’s learning gaps 

Whether children perceive improvements in academic abilities 

Relevance of nutrition support 

Whether regular meals meet children’s nutritional gaps; children’s preference, satisfaction 
& health changes 

Whether parents perceive meals as beneficial 

Teacher perspective on nutrition benefits 

Implementation agency’s perspective 

Community perception 

Alignment with parental expectations Whether the Kutir meets parental expectations on academics, behaviour and wellbeing 

Alignment with Parivaar mission & pedagogy Degree to which the Kutir curriculum aligns with Parivaar’s holistic mission 

Alignment with CSR expectations Whether CSR goals of education, nutrition and wellbeing are met 

COHERENCE 

Coherence with government schooling Complementarity of Kutir timing, attendance, role alongside Govt school 

Internal coherence of activities Alignment between education, nutrition, hygiene, extracurriculars, and values 

Coherence with community structures Degree to which program fits with community norms, parental roles, community support 

Internal program coherence Whether supervision, teacher training, child monitoring and reporting are aligned 

Coherence with CSR partner processes Alignment of Parivaar reporting, monitoring and governance with Kotak CSR expectations 

Complementarity with existing systems Kutir acting as supplementary support rather than duplicate schooling 

EFFECTIVENESS 

Learning outcomes Improvement in reading, writing, comprehension, vocabulary, fluency, creativity 

Numeracy & academic confidence Improved math ability, reasoning, confidence in solving problems 

School academic performance 
Improvements in schoolwork, homework, exam scores, participation 

Exam preparedness 

Nutrition outcome Changes in health, sickness, energy levels 

Behaviour change Improvement in hygiene, discipline, focus 

Values & socio-emotional learning Increase in empathy, honesty, kindness, respect 

Confidence building Ability to speak, answer questions, express themselves 

Attendance & engagement Whether children attend regularly, on time, and stay engaged 
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OECD Pillars Assessment Indicators Analysis Points 
Teacher effectiveness Whether teachers help children learn better 

Overall change Whether children feel overall positive change 

Parent feedback Are parents satisfied with progress? 

Community perception Whether the community sees positive change 

CSR expectations Whether Kotak believes the project achieved intended outcomes 

EFFICIENCY 

Efficiency of attendance & participation How efficiently students utilise Kutir time; regularity and shift management 

Efficiency of service delivery Whether daily instructional time is well-structured and optimally used 

Efficiency of learner support Whether children needing help are identified and supported efficiently 

Teaching efficiency & instructional methods How efficiently teachers engage children and manage classroom processes 

Program monitoring efficiency Whether internal monitoring systems allow efficient assessment & feedback loops 

Efficient use of resources Access to adequate learning materials, space, staffing 

Efficiency of exam prep Efficient delivery of entrance-exam preparation (Navodaya/Eklavya) 

Coordination efficiency How efficiently different stakeholders interact for smooth delivery 

Child time-management efficiency Whether Kutir schedule aligns effectively with school & home routines 

SUSTAINABILITY 

Community ownership & support Extent of community awareness, participation, ongoing support for centres 

Parental reinforcement Whether parents continue supporting learning and habits at home 

Sustained behaviour change Extent to which behavioural improvements endure beyond the intervention 

Learning sustainability Whether enhanced learning translates into long-term academic engagement 

Teacher capacity & system continuity Whether teachers receive ongoing support enabling continuity of quality 

Institutional continuity Strength of systems, curriculum, management for long-term continuation 

CSR sustainability Likelihood of continued CSR funding and engagement 

Sustainability risks Infrastructure, attendance, parental engagement, teacher retention 

IMPACT 

Educational impact Long-term change in reading, writing, comprehension, maths, reasoning 

Health & nutrition impact Long-term changes in health, energy, sickness, nutrition awareness 

Behavioural & social impact Long-term change in behaviour, confidence, interaction, hygiene 

School related impact Whether Kutir effects transfer to school attendance, participation, performance 

Aspirations & motivation Changes in aspirations, desire to study further, ambition, goal setting 

Competitive exam impact How effectively the program enabled exam preparation & success 

Community transformation Shifts in community attitudes about education, health, child development 

Overall program impact Cumulative change across learning, health, behaviour, aspirations 
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2.4 Detailed Methodology and Stakeholder Mapping 

2.4.1 Methodology of the Study 

The impact assessment was designed using the OECD DAC evaluation criteria. The study followed a 
mixed-methods design, combining quantitative and qualitative approaches to capture both 
measurable outcomes and stakeholder experiences. 

Primary data were collected through structured surveys, focus group discussions, site visits, and 
stakeholder consultations, while secondary evidence such as reports, records, and photographs 
supported outcome verification. 

A robust outcome verification process was embedded within the study design, involving 
triangulation of data from multiple sources, cross-checking survey findings with field 
observations, and validating results through stakeholder feedback. This integrated design 
ensured a systematic, evidence-based assessment of program outcomes and social value, aligned 
with global best practices in impact assessment and outcome verification. 

2.4.2 Sampling Plan 

Primary Data 

For the quantitative component of the assessment, a sample of 250 students was selected, 
comprising 25 students from each of the 10 Seva Kutirs covered under the study. This sampling 
approach ensured adequate representation across Kutirs while allowing for meaningful 
comparison of outcomes at the program level. 

For the qualitative component, key stakeholder groups were purposively identified to capture 
diverse perspectives on program design, implementation, and outcomes. These stakeholders 
were selected based on their direct engagement with the project and their ability to provide in-
depth insights across different dimensions of the intervention. This approach enabled 
triangulation of findings and a comprehensive understanding of the program’s impact from 
multiple viewpoints. 

S. No Stakeholders Data Collection Technique Sample Size 

1 Primary Students 
Structured Survey 150 

Focus Group Discussion (FGD) 2 

2 Upper Primary Students 
Structured Survey 100 

FGD  2 

3 Parents of Pre-Primary Students FGD  2 

4 Parents of Primary & Upper Primary Students FGD 2 

5 Pre-Primary Teacher In-Depth Interview (IDI) 4 

6 Primary & Upper Primary Teacher IDI 4 

7 Community Member Key Informant Interview (KII) 4 

8 Parivaar Seva Kutir – Management  KII 1 
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Secondary Data 

Secondary data collection involved a detailed review of program-related records and 
documentation. This included analysis of attendance registers, enrolment data, BMI and health 
records, student performance analyses, photographs, and other project documents. These 
materials were examined to develop a comprehensive understanding of the intervention context, 
implementation processes, and observed outcomes. Insights from this review were subsequently 
used to refine and strengthen the study design, ensuring closer alignment with the program 
objectives and field realities. 

2.4.3 Data Collection and Analysis 

The study adopted a mixed-methods approach to data collection and analysis, combining 
quantitative and qualitative methods to ensure a comprehensive assessment of program 
outcomes. Data collection was undertaken through a hybrid model, involving face-to-face 
interactions during physical field visits as well as virtual engagements, based on beneficiary 
availability and logistical feasibility. 

Quantitative data were collected through structured surveys administered to students and 
parents to assess learning outcomes, behaviour, attendance, confidence, and well-being. 
Qualitative data were gathered through FGDs, KIIs, and IDIs with students, parents, teachers, and 
community stakeholders to capture diverse perspectives on program implementation and impact. 

All data collection tools were validated in consultation with the KMBL team prior to deployment. 
Quantitative data were subsequently cleaned, coded, and analysed using descriptive statistical 
techniques to identify trends and patterns across key indicators and beneficiary groups. 
Qualitative data were analysed using thematic analysis, wherein responses were systematically 
coded to extract recurring themes, insights, and narratives. 

To enhance the robustness of findings, triangulation and cross-verification were undertaken by 
comparing quantitative results with qualitative insights, field observations, photographs, and 
available program records. This integrated analysis enabled validation of outcomes, deeper 
contextual understanding, and the identification of actionable recommendations for program 
strengthening. 
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2.5 Ethical Considerations 

• Informed Consent: Prior informed consent was obtained from all respondents. For child 
participants, consent was sought from parents/guardians and assent from children, using age-
appropriate language. 

• Voluntary Participation: Participation in surveys, FGDs, and interviews was entirely voluntary, 
with respondents informed of their right to decline or withdraw at any stage without any 
consequence. 

• Child Safeguarding: Special care was taken while engaging with children to ensure a safe, 
respectful, and non-intimidating environment. Enumerators were trained to use child-friendly 
language and avoid sensitive or distressing questioning. 

• Confidentiality and Anonymity: Personal identifiers were removed from datasets, and findings 
were reported in an aggregated manner to ensure confidentiality and protect the identity of 
respondents (except where permissions were provided) 

• Do No Harm Principle: The assessment was designed to avoid physical, emotional, or social 
harm to participants. Questions were framed sensitively, particularly around issues of poverty, 
attendance, health, and family circumstances. 

• Non-Disruption of Program Activities: Data collection was scheduled to minimise disruption to 
Kutir sessions, school hours, and daily routines of children and teachers. 

• Data Security: All quantitative and qualitative data were securely stored and accessed only by 
authorised members of the assessment team, in line with data protection norms. 

• Cultural Sensitivity: Local context, language, and cultural norms were respected during data 
collection, including appropriate engagement with parents and community leaders. 

• Transparency and Purpose Limitation: Respondents were clearly informed about the purpose 
of the study, how the data would be used, and that participation would not affect access to Kutir 
services. 

• Ethical Use of Findings: Findings are intended solely for learning, accountability, and program 
improvement, and not for any form of comparison, labelling, or exclusion of beneficiaries. 

2.6 Limitations of the Study 

• Reliance on Self-reported Data: Several findings are based on self-reported responses from 
students and parents, which may be subject to recall bias or social desirability bias. 

• Short Assessment Window: The assessment captures outcomes at a specific point in time and 
may not fully reflect longer-term impacts, particularly for outcomes related to learning 
retention and behaviour change. 

• Variation in Implementation Contexts: Differences in local contexts, resources, and 
implementation intensity across Seva Kutirs may have influenced outcomes, limiting direct 
comparability. 

• External Influences: Concurrent factors such as schooling, government schemes, and household 
support may have contributed to observed outcomes, despite adjustments made for attribution 
and deadweight. 
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3. Chapter 3: Analysis and Findings 

Structure of the Chapter 

The findings chapter is organised into seven key sections. 
 

 

 

 

 

3.1 Demographic Overview 

A total of 250 students 
were covered as part of 
the survey. The sample 
comprised children across 
two primary age groups, 
with 55% falling within 
the 6–10 year range and 
the remaining 45% between 10–14 years. The gender distribution showed a higher participation of 
girls, who accounted for 59% of the respondents, while boys represented 41%. While the project 
also covers a third age group of children aged 3–6 years, they were not included in the quantitative 
survey as they may have limited ability to articulate their experiences. Instead, qualitative 
interactions with teachers, parents, and other key stakeholders, along with a review of secondary 
records maintained by the Kutirs, such as attendance registers, enrolment details, and BMI records 
were used to gain deeper insights into 
the impact of Seva Kutir activities on their 
learning, nutrition, and overall holistic 
development.  

The grade-wise distribution indicates 
that most students belonged to the 
middle grades, especially Grade 5, with 
comparatively smaller proportions in the 
lower and upper grades. 

 



 
 
 
 
 
 

21 
 

3.2 Attendance and Participation 

The findings show a strong and sustained level of engagement among children attending the Seva 
Kutirs. An overwhelming majority of students (98.8%) have been associated with the Kutir for 
more than 12 months, indicating long-term participation and steady exposure to the program’s 
activities. Only a very small proportion, specifically from the younger 6–10 age group, reported an 
association of 6–12 months, reflecting relatively recent enrolment within this segment. 

Attendance regularity is notably high, with 
most children attending the Kutir five to six days 
a week, while only a small share reported 
attending three to four days. Daily engagement 
is similarly consistent, with the majority 
spending five to six hours at the Kutir each day, 
suggesting active involvement in the academic, 
nutritional, and extracurricular components of 
the program. In terms of timing, almost all students (98%) attend sessions during both morning 
and evening slots, demonstrating their willingness to participate across multiple learning periods. 

These quantitative insights were further reinforced during the FGDs. Students from both the 
primary and upper primary groups confirmed that they attend the Kutir regularly - mostly six 
days a week and view it as a routine part of their day. Likewise, FGDs with parents of pre-primary,  
primary and upper primary children affirmed that their children are regular attendees. Parents 
attributed this regularity to: 

 

3.3 Meals, Nutrition and Hygiene 

3.3.1 Access to Food and Satisfaction with Meals 

Access to food among children has improved following their 
enrolment in the Seva Kutir program, with 100% of students now 
receiving snacks at the Kutir compared to only 8.4% prior to 
joining the program. Satisfaction with the meals provided is 
extremely high, with almost all students reporting that the food 
served is tasty and adequate in quantity. The availability of food 
has also emerged as a key enabler of driving attendance, with 
64.8% students reporting that they come to the Kutir due to the 
food provided.  
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These findings are reinforced by FGDs with both primary and upper primary students, who 
consistently appreciated the taste and quality of food and shared that they consume it regularly. 
Parents across pre-primary, primary, and upper primary categories also expressed satisfaction 
with the meals, noting that regular access to food at the Kutir reduces food-related gaps at home 
and motivates children to attend consistently. 

3.3.2 Percieved Health and Nutritional Outcomes 

The regular provision of nutritious meals has translated into clear perceived health benefits. An 
overwhelming 99.2% of students reported 
feeling stronger and more energetic after 
consuming meals at the Kutir, while 97.2% 
stated that they had not fallen sick due to the 
food served, reflecting confidence in food 
quality and safety.  

Qualitative insights further reinforce these outcomes. FGDs with students highlighted that regular 
consumption of meals helps them remain active and energetic throughout the day. Parents across 
all age groups observed visible improvements in their children’s physical growth, particularly in 
terms of weight and height, after joining the Seva Kutir. These observations were echoed by 
teachers during in-depth interactions, who noted clear physical development among students 
and attributed these improvements to the regularity and nutritional quality of meals. Community 
members similarly reported that children attending the Kutirs appear healthier and fitter than 
before. Parivaar Seva Kutir management also emphasised that the nutrition component is 
designed to complement the government’s Mid-Day Meal Scheme by providing additional meals, 
thereby bridging nutritional gaps and ensuring more consistent dietary support for children. 

 

 

 

3.3.3 Hygiene Practices and Nutritional Awareness  

Awareness related to nutrition and hygiene has 
improved notably, especially among upper primary 
students. 98% of upper primary students reported 
understanding the concept of a balanced diet, and 
91% indicated that their awareness of hygiene and 
nutrition had increased after joining the Kutir.  

 

 

 

 

Teachers confirmed these behavioural shifts, noting improved hygiene practices among students 
during meal times and greater adherence to cleanliness routines. Parents also reinforced this 
finding, sharing that children increasingly practice handwashing and discuss healthy food habits 
at home. Community members similarly observed positive changes in children’s cleanliness and 
overall personal hygiene. 

“We have seen a clear change in the children. They look healthier, and more energetic now, and this 
change has become very noticeable since they joined and started attending the Seva Kutir regularly.” 

Salai Tandekar, Anganwadi Member, Betul 

“Providing good and nutritious food has made a visible difference to the children. They are healthier 
and fitter, which helps them concentrate better in class and actively participate in both learning and 
play. This improvement in their health has positively influenced their daily habits and overall lifestyle, 
and in turn, their ability to learn and engage meaningfully.” 

Bharat Bhalavi, Primary & Upper Primary Teacher, Chhindwara 
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3.4 Learning Activities and Outcomes 

3.4.1 Positive Learning Outcomes for Pre-Primary Students 

Teachers working with pre-primary students at the Kutir confirmed that children are regularly 
engaged in a range of age-appropriate, activity-based learning sessions. These include learning 
alphabets, using picture cards, storytelling and moral value–based stories, as well as interactive 
activities such as shape counting and colour recognition. Teachers noted that these activities play a 
key role in stimulating cognitive development and sharpening early learning skills among children. 
Parents corroborated these observations, reporting positive learning outcomes among their 
children, including the ability to recognise and read alphabets, recite short poems, and identify 
numbers and shapes. 

3.4.2 Student Engagement and Preferred Learning Activities 

Children at the Seva Kutirs engage 
in a wide range of learning 
activities. Almost all students 
reported participating in Reading 
and Comprehension, followed by 
Writing, Maths, Stories, Rhymes, 
Language, and General Knowledge 
activities. When asked to identify 
their single most preferred activity, 
Reading and Comprehension 
emerged as the clear favourite, 
followed by Maths and Stories.  

This preference pattern was consistent across gender 
groups. Girls most frequently identified Reading and 
Comprehension as their favourite activity, followed by 
Maths and Stories, while boys also showed a similar 
trend, with Reading and Comprehension ranking 
highest, followed by Maths and Stories.  

The same pattern was observed across both primary 
and upper primary students, indicating a strong and 
consistent inclination towards literacy- and 
numeracy-focused activities, complemented by 
storytelling, across age groups.  
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3.4.3 Language and Grammer Related Learning Outcomes 

3.4.3.1 Primary  

Assessment findings indicate significant improvements in reading, grammar comprehension, 
writing, and speaking skills among primary students. 

When asked about their ability to read small Hindi or English sentences, 70% of students reported 
that they could read them easily. This trend was most pronounced among Grade 5 students 
(78%), Grade-wise patterns show progressive 
improvement, indicating stronger language 
proficiency at higher primary grades. A gender-
wise analysis shows a clear disparity, with 82% 
of boys reporting ease in reading compared to 
62% of girls.  

In terms of grammar comprehension, 42% of students stated that they understand grammar 
concepts easily, while 38% reported partial understanding. with Grade 5 students reporting the 
highest level of ease (58%), followed by Grade 4 students, and relatively lower comprehension 
among Grade 3 students. This suggests a gradual strengthening of grammatical understanding as 
students advance through grades. 

Reading fluency and comprehension have also improved. 
65% students agreed that they can now read books and 
lessons better, while a higher proportion i.e., 80% reported 
that they understand books and lessons more easily than 
earlier. This indicates that gains in comprehension outpace 
gains in basic reading ability. 

With respect to written and spoken language, 61% of 
students reported being able to write full sentences or 
short paragraphs independently, and a similar proportion 
reported improvements in speaking Hindi and English. 
Engagement with language learning activities was high, 
with 98% of students stating that they enjoy listening to or reading stories, and 84% reporting 
improved ability to remember and recite stories and rhymes, reflecting strengthened listening 
and recall skills that support language acquisition.  

These quantitative trends were reinforced through qualitative feedback. Students reported 
improvements in handwriting, spelling, and sentence formation, attributing these gains to 
repeated practice and revision. Parents similarly observed marked improvements in their 
children’s reading, writing, and speaking abilities. Community members corroborated these 
findings, noting that students now express themselves more confidently and clearly in both Hindi 
and English than before. 

 

 

 

“Earlier my child used to struggle while reading & writing. Now, I can clearly see improvement in 
handwriting & spelling, and my child is able to read lessons and speak more confidently than before.” 

Parent of Class 5 Student, Betul 
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3.4.3.2 Upper Primary  

Assessment findings indicate strong engagement and positive 
learning outcomes among upper primary students. In terms of 
subject preference, mathematics emerged as the most 
favoured subject across genders, with 47% of girls and 49% of 
boys identifying it as their preferred subject. Hindi was the 
second most preferred subject, reported by 39% of girls and 
40% of boys, reflecting sustained interest in language learning 
alongside numeracy. 

Students demonstrate encouraging progress in foundational 
language skills. A substantial proportion reported being able to 
read Hindi and English sentences with ease (78%), indicating 
strong reading fluency at this stage. Improvements are also 
evident in language comprehension, with students reporting 
greater ease in understanding grammar (75%) and stronger 
command over spelling and vocabulary (76%).  

Significant gains are observed in reading outcomes, with most 
students reporting that they are now able to read books and 
lessons better (90%) and understand them more easily than 
earlier (91%). These findings suggest that improvements in 
comprehension are keeping pace with gains in reading ability. 

Progress is also visible in expressive language skills. Many students reported being able to write 
full sentences independently (76%) and speak English more confidently (72%), indicating 
increased confidence in both written and oral communication.  

These trends are reinforced by parental feedback, with parents noting visible improvements in 
their children’s reading fluency and writing speed, lending further credibility to the student-
reported outcomes. 

3.4.4 Mathematics Related Learning Outcomes 

3.4.4.1 Primary  

Assessment findings indicate encouraging 
improvements in foundational numeracy skills 
among primary students. When probed on their 
ability to solve two-digit addition problems, 74% 
of students reported that they could do so 
easily. This competency was most pronounced 
among Grade 5 students, followed by Grade 4 
students and Grade 3 students, reflecting a clear 
progression in numeracy skills across grades.  

Knowledge of multiplication tables was also 
found to be strong, with 93% of students reporting familiarity with tables up to 10, while 58% 
indicated that they knew tables up to 12. In terms of overall confidence, 51% of students reported 
that solving mathematics problems has become easier for them. 
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These student-reported improvements were reinforced through qualitative feedback from 
teachers, who observed noticeable gains in students’ mathematical proficiency, particularly in 
their ability to perform basic operations with greater accuracy and confidence. 

3.4.4.2 Upper Primary  

Assessment findings indicate strong numeracy proficiency among upper primary students. When 
probed on their ability to solve two-digit addition problems, 90% of students reported that they 
could do so easily. Additionally, 80% of students stated that they are able to solve mathematics 
problems more easily and feel more confident in the subject.  

These improvements were reinforced through 
qualitative feedback from teachers, who reported 
consistent and observable progress in students’ 
numerical and reasoning abilities, noting that 
improvements are evident in students’ day-to-day 
classroom performance. 

 

 

 

 

 

 

 

3.4.5 General Knowledge, Competitive Exam Awareness, & Supplementary 
Learning Support 

3.4.5.1 Primary  

Assessment findings suggest moderate 
improvements in general knowledge among 
primary students, indicating a positive 
contribution of the Kutir’s learning 
environment beyond core academic subjects.  

Awareness of competitive entrance examinations such as Navodaya and Eklavya was found to be 
high. A large majority of students (92%) reported that they were aware of these examinations 
and expressed interest in gaining admission to schools through such competitive pathways. In 
preparation for these exams, 76% of students reported attending special classes organised by the 
Seva Kutir, and a similar proportion stated that they received guidance and practice tests to support 
exam readiness. 

In addition to its internal team, Parivaar Seva Kutir also collaborates with external organisations & 
subject-matter experts to strengthen instructional quality. For instance, Ek Kadam Aage supports 
mathematics teaching, while Today I Found Out provides expertise for English instruction, enabling 
teachers to adopt more effective and engaging pedagogical approaches. 

“Compared to earlier, students now understand numbers better and apply reasoning while solving 
problems. This change is evident during daily lessons and practice sessions.” 

Sukman Vicky, Primary & Upper Primary Teacher, Chhindwara 
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However, despite these preparatory efforts, students’ confidence levels remained mixed. Only 35% 
of students reported high confidence in appearing for the examinations, while 37% reported 
medium levels of confidence.  

In addition to academic support, students also acknowledged the value of supplementary learning 
resources provided by the Seva Kutir. The presence of a mini library was positively received, with 
55% students reporting increased interest in reading as a result of 
access to books at the Kutir. At the same time, students expressed 
a desire for more engaging and varied reading material, indicating 
scope to further strengthen the library as a tool for promoting 
reading habits and general knowledge.  

3.4.5.2 Upper Primary 

Assessment findings indicate strong gains in general 
knowledge among upper primary students. This 
suggests that the learning environment at the Seva 
Kutir is contributing positively to students’ broader 
knowledge beyond core academic subjects. 

The mini library emerged as a particularly valued learning resource. An overwhelming majority of 
students (98%) reported that their interest in reading increased due to access to engaging and 
interesting books available at the library. This highlights the role of supplementary reading 
materials in fostering reading habits and curiosity among students. 

In addition to existing support, students articulated clear aspirations for expanded learning 
opportunities. Many expressed interest in having more general knowledge sessions, as well as 
opportunities to learn computer skills and subjects such as Sanskrit, indicating a desire for holistic 
and diversified learning experiences. 

Similar to primary, upper primary respondents also highlighted the need for additional academic 
support, particularly in the form of practice papers (45%) and extra classes (38%). These findings 
underscore the importance of continued academic reinforcement to help students consolidate 
learning and build confidence, especially as academic expectations increase at higher grade levels. 

3.5 Extracurricular Activities and Outcomes 

3.5.1 Student Engagement through Sports and Co-curricular Activities 

Findings indicate high participation and engagement in 
co-curricular and physical activities among students 
attending the Seva Kutir. Across both primary and 
upper primary levels, a large majority of students (90%) 
reported participating in sports-related activities, 
highlighting the central role of physical activities in the 
Kutir’s program offerings.  
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When asked about their favourite activities, painting emerged as the most preferred activity 
(32%), followed closely by sports and games (30%). Activities such as yoga and exercise (22%) and 
Bal Sabha (14%) also reported moderate levels of engagement. Similar preference patterns were 
observed across both primary and upper primary students.  

Importantly, this preference for creative 
activities translated into perceived skill 
development, with 80% of students 
reporting improvement in their drawing 
and painting abilities. This suggests that 
regular participation in art-based activities 
at the Kutir is not only engaging for students 
but is also contributing to the development 
of creative skills. 

Engagement in yoga and exercise was also 
notable, with 56% of students reporting that they practise yoga or exercise daily, and 59% stating 
that they feel physically stronger as a result. Participation in sports and games was particularly 
high, with all students reporting involvement in some form of sports activity. Among these, 38% 
reported participation in traditional sports such as Kabaddi and Kho Kho, reflecting strong 
interest in physically engaging, team-based games. Further, a significant proportion of students 
who participated in sports daily (86%) reported feeling more active and energetic. 

These quantitative trends were strongly reinforced through qualitative interactions. Students 
consistently expressed enjoyment of sports such as Kabaddi and Kho Kho, citing them as engaging 
and energising activities. Parents across age groups corroborated these findings, sharing that their 
children often spoke enthusiastically about sports and games conducted at the Kutir. Teachers 
across grades further reinforced this perspective, noting that games and sports are frequently 
used as entry-point activities to engage students, helping build interest and motivation, which 
subsequently supports greater participation in academic learning. 

 

 

 

3.5.2 Role of Value Education in Promoting Positive Behaviour and Discipline 

Assessment findings indicate that value education forms an 
integral part of the learning experience at the Seva Kutir. All 
students reported that teachers regularly share stories focused on 
moral values. As a result of these motivational sessions, 78% of 
students reported practising positive habits, including 
cleanliness, sharing, and personal hygiene.  

These findings were reinforced during FGDs, where students 
shared that value education sessions have helped them learn to 
speak politely, behave respectfully, and interact positively with 
others. Parents across all grades corroborated these 
observations, noting that their children have developed better 
hygiene practices, such as regular handwashing, along with 
positive behaviours including praying, sharing with peers, and 

“Sports activities energise the students and help us connect with them. When students enjoy these 
games, it becomes easier to motivate them towards studies and classroom activities.” 

Mukesh Ghumare, Primary & Upper Primary Teacher, Chhindwara 
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following daily routines. Parents also highlighted that children often share these learnings at 
home, indicating reinforcement of values beyond the Kutir environment. 

In addition, students are sensitised to the importance of discipline and regularity, which has 
contributed to improved attendance and consistency in participation at the Kutir. These 
behavioural changes were further validated by community members, who observed noticeable 
improvements in children’s discipline, respectfulness, and overall behaviour. 

 

 

 
 
 

3.6 Teacher Guidance and Support 

Assessment findings highlight high levels of student satisfaction 
with teacher support and behaviour. Majority of students (92%) 
reported that teachers provide help whenever required, while 96% 
agreed that teachers offer additional support when approached. 
Students’ perceptions of teacher behaviour were particularly 
positive, with 99% describing teachers as kind and 91% stating that 
they feel comfortable asking questions without hesitation.  

These findings were strongly reinforced through FGDs with primary 
and upper primary students, who consistently appreciated teachers for being approachable, 
supportive, and engaging. Students shared that teachers regularly conduct interactive activities, 
which makes learning enjoyable and motivates them to attend the Kutir consistently. 

Parents across all grades echoed these views, emphasising that the supportive nature of teachers 
played a critical role in their children’s learning and personal growth. Parents also highlighted 
teachers’ proactive engagement beyond classroom, noting that teachers visit homes when 
required to share student feedback, understand 
challenges faced by children, and discuss ways 
to support their development. Parents further 
appreciated teachers’ respectful behaviour and 
open communication, to help build trust and 
maintain a shared focus on the child’s progress.  

Teachers themselves reaffirmed these practices, 
sharing examples of how personalised attention and timely interventions have positively 
impacted students’ learning outcomes and confidence. Key teaching practices reported include: 

“Through value education sessions, children have developed a better understanding of time 
management, punctuality, hygiene, & good behaviour, which is clearly reflected in their daily routines.” 

Mukesh Ghumare, Primary & Upper Primary Teacher, Chhindwara 
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Teachers also acknowledged the role of the Seva Kutir’s capacity-building support, appreciating 
the trainings provided in English and Mathematics, particularly those focused on making lessons  
engaging and adopting innovative, play-based teaching methodologies, and monitoring student 
performance. These trainings were seen as instrumental in strengthening teachers’ ability to 
support diverse learners effectively. 

 

 

 

 

 

“The field education team regularly visits the Kutirs and conducts at least one in-person training 
session each month for teachers. These visits also involve observing classroom practices to assess how 
effectively teachers apply the training in their day-to-day teaching. In addition, the field education 
team undertakes classroom observations, academic reviews, and structured feedback sessions to 
continuously support and strengthen teaching quality at the Kutirs.” 

Siddharth Singh Parmar, Chief Executive Officer, Parivaar Seva Kutir 

The program has a structured system for learning assessment and feedback, including monthly tests, half-
yearly assessments, and qualitative reviews by coordinators through student interactions and feedback 
from communities. Teachers also coordinate regularly with government school teachers and provide 
additional support to weaker students. Program performance is tracked through a Seva Kutir dashboard 
capturing district & Kutir level coverage, student performance, and teacher training data. In addition, the 
Saath Seedhi App, currently under development with support from KMBL, is intended to provide quick 
insights into Kutir progress and individual child performance to support efficient operations. 
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3.7 Overall Program Outcomes 

Following participation in the Seva Kutir program, children reported substantial improvements in 
punctuality, attendance, behaviour, and overall well-being. A large majority of students (97%) 
reported arriving on time at the Kutir, while 92% indicated improved attendance at school. Regular 
completion of homework was reported by 91% of students, and 83% noted more disciplined 
behaviour. Additionally, 99% of students stated that they feel more energetic, which they 
attributed to the nutritious meals provided at the Kutir. 

Beyond routine behaviours, the Kutir has had a 
positive influence on children’s emotional well-
being and confidence. While 45% of students 
reported high confidence and 52% reported 
medium confidence, a large proportion indicated 
improvements in self-expression and emotional 
state. 80% of students stated that it has become easier for them to speak than earlier, while 87% 
reported receiving regular praise from parents and teachers for their performance and positive 
actions. Overall well-being outcomes were strong, with 92% of students reporting that they feel 
happy and enjoy learning new things.  

These outcomes were strongly corroborated by parents, who shared that they first became aware 
of the program through household outreach and community mobilisation meetings conducted 
by the implementing NGO. Since enrolling their children in the Kutir, parents across all grades have 
observed positive changes not only in academic interest, but also in overall development, 
including cognitive skills, behaviour, confidence, and health. Parents further highlighted that 
regular interaction with teachers encouraged them to take greater interest in their child’s 
education, spend more time engaging with them, and actively track their daily progress. 

Teachers reinforced these observations, noting that improved regularity in attending both school 
and the Kutir has helped children develop better time-management skills. At a formative stage of 
development, students are being consistently encouraged to focus on learning and cognitive 
development through structured academic and brain-stimulating activities, which has enabled 
them to better balance school and Kutir commitments. 

Community members also acknowledged the Kutir’s broader role in supporting families facing 
financial constraints, particularly those unable to afford private tuition or consistently provide 
nutritious meals. Recognising the positive changes in children’s learning, behaviour, and health, 
community members have been actively supporting the Kutir by spreading awareness among 
parents and children within the community. Local community leaders such as the Ex-Panchayat 
Member of Betul and Gram Patvaari of Chhindwara further shared that they have extended 
tangible support by providing community spaces for the Kutirs to operate, underscoring strong 
community ownership and collaboration. 

 

 

 

 

 

 
 

“Given the diversity of local dialects spoken by children, Parivaar deliberately employs local teachers 
and nutrition helpers to ensure familiarity and ease of communication. This approach helps build 
stronger connections with children and creates a more comfortable learning environment. In contrast, 
government systems often deploy teachers from different locations, which can sometimes limit 
linguistic familiarity and personal rapport with students.” 

Siddharth Singh Parmar, Chief Executive Officer, Parivaar Seva Kutir 

KMBL has supported the program extensively, including providing rich and continuous feedback on 
program monitoring, enabling the integration of technology through initiatives such as the Saat Seedhi 
App, strengthening teacher training to build confidence and instructional quality, expanding student 
and teacher learning resources, and reinforcing the overall education component of the program. 
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3.8 Persisting Challenges and Areas for Additional Support  

Despite the positive outcomes observed, several challenges continue to be faced in the 
implementation of the Seva Kutir program. Teachers across grades reported that irregular 
attendance remains an issue for a small proportion of students, indicating the need for continued 
follow-up and engagement with families. 

Parents highlighted the need for additional support services, particularly the provision of evening 
meals and strengthening water storage facilities to ensure consistent availability at the Kutir. 
They also expressed the need for assistance with essential items such as warm clothing and 
stationery, which are not always affordable for some families, and increase in the number of 
cultural activities being organised.  

Teachers further emphasised the requirement for additional teaching–learning materials to 
enhance classroom engagement and learning outcomes. These include alphabet and varnamala 
cards, geometry and compass boxes, motivational reading material, and digital learning resources 
such as projectors and smart classroom facilities. Strengthening access to these resources was 
seen as critical to further improving student engagement and learning effectiveness. 

3.9 Outcome Verification 

S. No 
Checklist Item Description 

Status 
(Yes/No/NA) Notes/Remarks 

1 

Funder Master Data Set 
Is there Maintenance of updated list of 
funders with IDs and profiles 

Yes 

Yes, an updated list of 
funders, along with their IDs 
and profiles, is maintained on 
the Seva Kutir dashboard. 

2 

NGO Project Registration 
Does the NGO register projects with 
details, objectives, and budgets 

 Yes 

NGO holds internal calls and 
meetings to discuss project 
budgets, details, and 
objectives. 

3 

Funding Agreement Recorded 
Does the NGO Record funder NGO 
agreements with committed amounts 

 Yes 

NGO records agreements 
with funders and committed 
amounts through an internal 
tracker. 

4 

Unique Beneficiary 
Identification System 

Assign unique IDs to beneficiaries 
across projects or how are they 
collecting beneficiary details  

 Yes 

Beneficiaries are assigned 
unique IDs, and their details 
are systematically recorded. 
on the dashboard. While 
beneficiary data was initially 
maintained through physical 
visits and Google Drive 
records, the organization 
now plans to manage and 
streamline this information 
through the Saath-Seedhi 
platform. 

5 
Mapping of Funds to 
Outputs/Activities 

Link funds disbursed to specific 
activities and outputs in case it 
mentioned in the MoU  

Yes  

Funds are linked to specific 
activities and outputs as per 
the MoU through an internal 
tracker for accurate 
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monitoring and 
accountability.  

6 

Beneficiary Mapping to Outputs 
Are outputs linked to distinct 
beneficiary IDs 

Yes  

While beneficiary data is 
currently maintained through 
a dashboard, it is not yet fully 
linked to program outputs. To 
address this, the Saath Seedhi 
app is being developed to 
enable the integration of 
output-level data, though this 
functionality is still a work in 
progress. 

7 

Data Quality Checks and 
Verification 

Does the NGO Conduct monitoring to 
ensure data validity and avoid 
duplicates 

 Yes 

Data quality checks and 
verifications are conducted 
regularly. Monitoring is 
carried out through weekly 
visits by the Cluster 
Coordinator and monthly 
visits by the District Anchor 
and District Education 
Officer. 

8 

Indicators Standardized and 
Tracked 

Is the NGO using agreed output and 
outcome indicators 

 Yes 

The program uses defined 
indicators to track 
performance, with KMBL also 
suggesting additional 
indicators to further 
strengthen monitoring and 
improve programme 
outcomes. 
  

9 
Reporting to Funders with 
Beneficiary Stats 

Are reports generated detailing funds, 
outputs, and beneficiary reach 

Yes  
The NGO shares this 
information through 
quarterly narrative report 

10 

Data Privacy and Consent 
Protocols 

Is the NGO Ensuring beneficiary data 
confidentiality and informed consent 

 Yes 

The NGO maintains strict 
confidentiality of beneficiary 
data and collects information 
only after obtaining informed 
consent. 

11 

Technology Platform for Data 
Entry 

Is there a System for the NGOs to 
enter beneficiary and fund data on an 
online platform 

 Yes 

Financial data is managed 
through Tally; however, there 
is currently no online 
platform for tracking 
individual beneficiaries.  

12 
Governance and Standards 
Handbook 

Document defining roles, 
responsibilities, and standards 

 Yes 

The organization has a 
documented framework 
clearly defining roles and 
responsibilities. 
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NGO Assessment of Data Management, Compliance, and Monitoring Practices 

• The NGO demonstrates strong foundational practices in data management and reporting. 

• Comprehensive documentation systems are in place, including funder records, tracking project 
deliverables through funding agreements and internal reviews, defined indicators, and routine 
reporting processes. 

• Beneficiary tracking is currently undertaken using identifiers such as names and schools, 
indicating scope for further strengthening through the integration of unique beneficiary IDs. 

• Fund utilisation is aligned with MoU requirements, supported by structured quarterly narrative 
reports. 

• Regular data quality checks and strict adherence to informed consent protocols reflect a strong 
commitment to ethical data management. 

• The key gap identified is the absence of a dedicated digital platform for beneficiary-level data 
entry and management, which may affect operational efficiency and data traceability. 

• Overall, the NGO maintains robust compliance and monitoring systems, with clear 
opportunities to enhance efficiency and integration The NGO has strong foundational practices 
in data management and reporting. 

• Key documentation systems exist, including funder records, project registration, funding 
agreements, indicator tracking, and routine reporting. 

• Fund allocation aligns with MoU requirements, with reporting supported by biweekly reviews, 
field visits, and quarterly MEL updates. 

• Data quality checks and consent protocols demonstrate attention to ethical data practices. 

• The main gap is the absence of a dedicated digital platform for entering beneficiary and fund 
data, which may affect efficiency and traceability. 
 
Overall, the NGO shows strong compliance and monitoring practices, with opportunities to 
enhance digital system integration through strengthened digital data management solutions. 
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Recommendations & Conclusion 
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4. Chapter 4 – Recommendations and Conclusion  

4.1 Strategic Framework for Program Reflection and Learning 

The table below presents an analytical categorisation of the program’s thematic areas, distinguishing between elements that are performing well and 
should be retained, areas that require strengthening, and aspects where strategic changes or new interventions may be considered. This structured 
approach ensures that program improvements are evidence-led and balanced, building on existing strengths while systematically addressing gaps. By 
clearly distinguishing what to retain, strengthen, or change, it enables targeted, feasible, and sustainable decision-making for future program enhancement. 
This framework is used to inform the detailed recommendations presented in the subsequent section. 

S. No Thematic Area 
Retain & Continue 

(What is Working Well) 
Strengthen & Improve 
(Needs Deeper Focus) 

Change / Introduce 
(New or Strategic Shifts) 

1 Teaching & Pedagogy 
Supportive, child centred teacher–
student relationships; personalised 
mentoring and counselling 

Differentiated instruction and remedial 
support for slow learners; level-wise 
learning groups 

Introduction of digital teaching aids 
(projectors, smart learning tools) 

2 Learning Approach 
Activity-based, play-led learning using 
songs, rhymes, storytelling, games, sports 

Structured revision, practice worksheets, 
and mock tests 

Expanded learning options such as 
computer literacy (Sanskrit, if possible) 

3 
Value Education & Life 
Skills 

Moral storytelling on hygiene, discipline, 
punctuality, respect, sharing 

Making value education more interactive 
and participatory 

Experiential value education through 
role-plays and group activities 

4 
Student Engagement & 
Motivation 

Sports, yoga, creative activities (painting, 
games) as engagement tools 

Increased confidence-building activities, 
especially for upper primary students 

Shift from exam awareness to exam 
readiness pathways 

5 
Academic Support & 
Assessment 

Regular assessments and need-based 
academic support 

Stronger use of practice papers, mock 
exams, and revision schedules 

Structured monitoring of confidence, 
behaviour, and well-being indicators 

6 Mini Library & Reading 
Access to mini libraries encouraging 
reading habits 

Expansion of age-appropriate, bilingual, 
GK, and storybooks 

Guided reading sessions and book-based 
discussions 

7 
Attendance & 
Retention 

Personal follow-up and counselling by 
teachers 

Formalised attendance tracking and 
early-warning systems 

Peer motivation and role-model 
mechanisms 

8 Parental Engagement 
Regular parent–teacher interaction and 
home visits 

Parent orientation sessions on supporting 
learning at home 

Structured parent committees for shared 
ownership 

9 
Community 
Engagement 

Community support through space 
provision and mobilisation 

Stronger involvement of community 
champions 

- 

10 
Teacher Capacity 
Building 

Ongoing teacher trainings supported by 
the Kutir 

Advanced training on inclusive and play-
based pedagogy 

- 
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4.2 Actionable Recommendations 

S. No Thematic Area 
Strengthen & Improve 
(Needs Deeper Focus) 

Change / Introduce 
(New or Strategic Shifts) 

1 Attendance & Retention 

• Introduce a simple attendance tracker reviewed weekly by 
teachers 
• Create a follow-up protocol (home visit/parent call) for 
students missing 2–3 consecutive days 

• Introduce a buddy or peer-support system to motivate 
irregular attendees 
• Pilot attendance recognition (certificates/ 
acknowledgement) 

2 Academic Support 
• Conduct monthly diagnostic assessments to identify 
learning gaps 
• Schedule fixed remedial slots for slow learners 

• Introduce level-based learning groups within Kutirs 
• Develop structured revision plans for primary and upper 
primary students 

3 
Competitive Exam 
Preparation 

• Increase frequency of practice papers and guided revision 
• Provide individual mentoring for interested students 

• Introduce mock exams under exam-like conditions 
• Add confidence and exam-anxiety counselling sessions 

4 
Teaching-Learning Material 
(TLM) 

• Ensure adequate supply of basic TLMs 
• Regularly refresh materials based on classroom needs 

• Introduce digital aids - projectors or audio-visual content 
• Pilot smart learning corners in select Kutirs 

5 Mini Library & Reading 
• Expand book collections with age-appropriate, GK, and 
bilingual books 
• Encourage daily reading time 

• Introduce guided reading sessions led by teachers 
• Start story-sharing or book clubs for older students 

6 Value Education & Life Skills 
• Link value education topics with daily routines (cleanliness, 
punctuality, sharing) 
• Reinforce lessons through teacher modelling 

• Shift to experiential methods (role-plays, group discussions) 
• Introduce real-life scenario-based activities 

7 
Sports & Co-curricular 
Activities 

• Allocate fixed time slots for sports, yoga, and creative 
activities 
• Encourage participation of all students, especially girls 

• Introduce inter-Kutir sports or activity days 
• Add structured physical fitness activities 

8 Nutrition & Basic Facilities 
• Ensure regular quality checks for meals and drinking water 
availability 

• Explore provision of evening snacks/meals 
• Introduce targeted support for stationery 

9 Teacher Capacity Building 
• Conduct refresher trainings on activity-based and inclusive 
pedagogy 
• Provide regular feedback and mentoring 

• Introduce peer-learning forums across Kutirs 
• Develop a resource bank of best practices and lesson plans 

10 Parental Engagement 
• Formalise bi-monthly parent–teacher meetings 
• Share simple progress updates with parents 

• Introduce parent orientation sessions on learning support 
at home 
• Form parent support groups or committees 

11 
Monitoring, Leaning & 
Sustainability 

• Track non-academic outcomes (confidence, behaviour, 
well-being) regularly 

• Introduce a simple MIS or dashboard for tracking outcomes 
• Encourage local volunteering or in-kind support 
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4.3 Conclusion 

The impact assessment of the Parivaar Seva Kutir program demonstrates that the intervention 
has made meaningful and multi-dimensional contributions to the lives of children, families, and 
communities. Evidence from quantitative surveys, qualitative interactions, outcome verification 
activities, consistently highlights improvements across learning outcomes, attendance, behaviour, 
confidence, health, and overall well-being among participating students. 

The program’s strength lies in its holistic and child-centred approach, combining academic 
support with nutrition, value education, sports, creative activities, and strong teacher - student 
relationships. These elements have not only improved educational engagement and performance 
but have also fostered positive behavioural change, discipline, and life skills, which are critical for 
long-term development. The Kutir has been effective in supporting children from economically 
vulnerable households who otherwise lack access to supplementary education, nutritious meals, 
and structured learning environments. 

The assessment also underscores the importance of parental and community engagement in 
amplifying program impact. Increased interaction between parents and teachers has 
strengthened parental involvement in children’s learning, while active community support has 
enhanced program ownership and sustainability through awareness-building and provision of 
space. Teachers’ proactive mentoring, personalised interventions, and innovative pedagogical 
practices further emerge as key drivers of observed outcomes. 

While the program has achieved strong results, the assessment also identifies clear opportunities 
for strengthening and refinement, particularly in areas such as attendance monitoring, 
differentiated learning support, confidence-building for competitive examinations, and access to 
additional learning resources. Addressing these areas will enable the program to deepen impact, 
enhance equity, and ensure sustained outcomes over time. 

Overall, the Parivaar Seva Kutir program stands out as a high-impact, community-rooted 
intervention that effectively bridges gaps in education, nutrition, and psychosocial support. With 
targeted enhancements and continued stakeholder engagement, the program has strong potential 
for scalability and long-term social value creation. 

4.4 Contribution to Sustainable Development Goals (SDGs) 

The Parivaar Seva Kutir intervention contributes directly and indirectly to multiple United Nations 
SDGs, creating impact that extends beyond immediate educational outcomes. 

SDGs Impact SDGs Impact 

 

Improving access to quality supplementary 
education by strengthening foundational 
learning, building student confidence, & 
supporting regular school attendance, 
thereby promoting inclusive & equitable 
learning outcomes. 

 

By ensuring equal access to learning, 
sports, & leadership opportunities for girls 
& boys, the Kutir contributes to reducing 
gender-based disparities in education & 
confidence, particularly in underserved 
communities. 

 

The Kutir addresses food insecurity among 
children, leading to improved energy 
levels, attendance, and learning 
engagement. Nutrition support plays a 
critical role in enabling children to benefit 
fully from educational interventions. 

 

Plays a vital role in bridging educational & 
developmental gaps for children from 
economically disadvantaged households 
who lack access to private tuition, digital 
learning tools, or stable home learning 
environments. 
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SDGs Impact SDGs Impact 

 

Promotes physical & emotional well-being 
through nutrition, hygiene practices, 
sports, yoga, and positive psychosocial 
support. Improvements in energy levels, 
discipline, confidence, and happiness 

 

Strong collaboration between the 
implementing NGO, parents, community 
leaders, & local institutions reflects 
meaningful partnerships that enhance 
program reach, sustainability, & shared 
ownership. 

 


