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Disclaimer

This report sets forth our views based on the completeness and accuracy of the facts stated to NuSocia
and any assumptions that were included. If any of the facts and assumptions is not complete or
accurate, it is imperative that we be informed accordingly, as the inaccuracy or incompleteness
thereof could have a material effect on our conclusions.

While performing the work, we assumed the genuineness of all signatures and the authenticity of all
original documents. We have not independently verified the correctness or authenticity of the same.

We have not performed an audit and do not express an opinion or any other form of assurance.
Further, comments in our report are not intended, nor should they be interpreted to be legal advice
or opinion.

While information obtained from the public domain or external sources has not been verified for
authenticity, accuracy or completeness, we have obtained information, as far as possible, from
sources generally considered to be reliable. We assume no responsibility for such information.

Our views are not binding on any person, entity, authority or Court, and hence, no assurance is given
that a position contrary to the opinions expressed herein will not be asserted by any person, entity,
authority and/or sustained by an appellate authority or a Court of law.

Performance of our work was based on information and explanations given to us by the Client. Neither
NuSocia nor any of its partners, directors or employees undertake responsibility in any way
whatsoever to any person in respect of errors in this report, arising from incorrect information
provided by the Client.

Our report may make reference to ‘NuSocia Analysis’; this indicates only that we have (where
specified) undertaken certain analytical activities on the underlying data to arrive at the information
presented; we do not accept responsibility for the veracity of the underlying data.

In accordance with its policy, NuSocia advises that neither it nor any of its partner, director or
employee undertakes any responsibility arising in any way whatsoever, to any person other than Client
in respect of the matters dealt with in this report, including any errors or omissions therein, arising
through negligence or otherwise, howsoever caused.

In connection with our report or any part thereof, NuSocia does not owe duty of care (whether in
contract or in tort or under statute or otherwise) to any person or party to whom the report is
circulated to and NuSocia shall not be liable to any party who uses or relies on this report. NuSocia
thus disclaims all responsibility or liability for any costs, damages, losses, liabilities, expenses incurred
by such third party arising out of or in connection with the report or any part thereof.

By reading our report, the reader of the report shall be deemed to have accepted the terms mentioned
here in above.

Ethical Consideration

Informed consent: The interviews were done after the respondents gave their consent. Even after the
interviews were completed, their permission was sought to proceed with their responses.

Confidentiality: The information provided by participants has been kept private. At no point were
their data or identities disclosed. The research findings have been quoted in a way that does not
expose the respondents' identities.
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Comfort: The interviews were performed following the respondents' preferences. In addition, the

interview time was chosen in consultation with them. At each level, respondents' convenience and
comfort were considered.

Right to reject or withdraw: Respondents were guaranteed safety and allowed to refuse to answer
guestions or withdraw during the study.
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Executive Summary

The DEEDS College Preparatory Programme was implemented during FY 2023-24 to address the
persistent exclusion of Deaf youth from post-secondary education and formal employment pathways
in India. Supported by Kotak Mahindra Bank Limited (KMBL) under its CSR mandate and implemented
by DEEDS Public Charitable Trust in Mumbai, the project aimed to improve access to higher education,
academic progression, confidence, employability, and long-term independence of students with
hearing impairment.

India has a significant population of persons with hearing impairment, yet access to inclusive, sign
language-based education beyond school remains extremely limited. The DEEDS project responds
directly to this gap by offering Junior College (FYJC and SYJC) and Degree-level (B.Com) education
delivered primarily through Indian Sign Language (ISL), supported by visual pedagogy, structured
repetition, small class sizes, and personalised academic support. The project is affiliated with Mumbai
University, enabling students to pursue formally recognised qualifications within an accessible
learning environment.

During the assessment period, the project supported 211 Deaf students across junior and degree-level
education. Findings indicate that ISL-based instruction is the most critical enabling factor, significantly
improving comprehension, classroom engagement, exam readiness, and academic confidence.
Students who previously struggled in oralist or mainstream settings demonstrated improved
attendance, academic performance, and willingness to participate in examinations. Academic
progression was accompanied by increased self-confidence, independent mobility, and clearer future
aspirations among students, as well as increased trust and reassurance among parents.

Employability outcomes were also positive. Of the graduating cohort, 66% (23 out of 35 students)
secured formal employment, while 14% joined family business with 100% retention among placed
students during the reporting period. Entry-level salaries reflected early but stable livelihood gains
typical of first-generation formal employment. Post-placement follow-up and counselling supported
students in navigating communication and adjustment challenges in non-signing workplaces.

Overall, the project demonstrates strong relevance, effectiveness, efficiency, and coherence with
national disability policy frameworks. While challenges remain related to academic diversification,
staff capacity, and sustained post-placement support, the DEEDS model represents a credible and
effective approach to inclusive higher education and education-to-employment transition for Deaf
youth. Continued investment and targeted strengthening can further enhance its long-term
sustainability and impact.
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1. Introduction

1.1. Background

India is home to one of the world’s largest populations of persons with hearing impairment, yet access
to quality and inclusive education for this group remains limited. According to the World Health
Organization (WHO), approximately 63 million people in India (about 6.3% of the population) suffer
from significant auditory loss, making hearing loss the most common sensory deficit in the country?.
Four out of every 1,000 children are estimated to have severe to profound hearing loss, and over
100,000 babies are born each year with hearing deficiency?.

Despite this high prevalence, educational inclusion for persons with hearing disabilities in India
remains inadequate. A core structural challenge is the lack of accessible and sign language-based
instruction across the education system. Historically, many schools for the Deaf in India have relied on
oralist instructional approaches that prioritise speech and lip reading rather than sign language,
resulting in limited educational access for learners. Research indicates that only a small number of
institutions offer structured, sign-inclusive education for Deaf students, and that higher education
opportunities for students with hearing impairment are extremely limited, with only a handful of
institutes offering undergraduate programmes designed for learners.

1.2. Project Details

The DEEDS College Preparatory Programme was supported by Kotak Mahindra Bank Limited (KMBL)
under its Corporate Social Responsibility (CSR) mandate to promote inclusive education and improve
livelihood opportunities for persons with disabilities. Implemented during FY 2023-24 by DEEDS Public
Charitable Trust, the project was carried out in Mumbai, Maharashtra, a major urban centre with a
sizeable Deaf population but limited higher education options specifically designed for students with
hearing impairment.

The project follows a Commerce-focused academic model, with instruction delivered primarily
through Indian Sign Language (ISL) and supported by visual teaching aids, structured repetition, and
personalised academic support. The project is affiliated with Mumbai University, enabling students to
appear for standardised board and university examinations while receiving preparatory instruction in
an accessible learning environment. By focusing on SSC I1SO English, Junior College (FYJC and SYJC)
and Degree-level (B.Com) education, the project sought to support educational continuity and reduce
dropouts among Deaf youth after schooling.

For degree-level students, the project also integrates employability-oriented components, including
add-on courses such as Tally & Banking and Finance, and placement facilitation with employers
adopting inclusive hiring practices. Post-placement follow-up is undertaken to support graduates
during their initial transition into the workforce. Through this intervention, KMBL aimed to strengthen
access to higher education and create structured education-to-employment pathways for Deaf youth
facing systemic exclusion.
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Kotak Mahindra Bank Limited (KMBL) engaged NuSocia, an impact advisory firm, to evaluate the
project implemented by DEEDS during FY 2023-24. The assessment aims to measure the project's
impact and determine how effectively it has achieved its goals.

2.1. Objective

The main objective of this study is:-

® To assess the project’s impact on improving higher-education access, academic achievement,

confidence, employability, and long-term independence of deaf youth through accessible ISL-

based learning, structured academic progression, and placement opportunities in relevant

sectors.

2.2. Research Framework

The impact assessment employs the REECIS framework, developed by the OECD DAC (Organisation
for Economic Co-operation and Development’s Development Assistance Committee). This framework
offers a structured, holistic approach to evaluating projects by addressing the following key

dimensions:

o Relevance: Assessing the project’s necessity and appropriateness within its broader social and

economic context.

Effectiveness: Measuring the extent to which the project has achieved its outlined objectives.

Efficiency: Examine the judicious utilization of cost, time, and resources.

® Coherence: Ensure the intervention aligns with and complements similar efforts, fostering

consistency.

e Impact: Examining the broader effects of the intervention, including both intended and

unintended outcomes on beneficiaries and communities.

e Sustainability: Primarily assess the enduring success of the intervention over the long term.

The REECIS Framework ensures a comprehensive and systematic evaluation of these critical
components, providing insights into the project's overall performance and areas for improvement.

RELEVANCE
is the intervention
doing the right things?

EFFECTIVENESS

is the intervention
achieving its objectives?

IMPACT

>
!

EVALUATION
CRITERIA

<.

COHERENCE

EFFICIENCY

how well are resources
being used?

SUSTAINABILITY
will the benefits last?
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Source: OECD DAC: Organization for Economic Co-operation and Development's (OECD) Development
Assistance Committee (DAC)

2.3. Sampling

A purposive sampling strategy was used to select key informants who were directly involved in or
impacted by the project. Stakeholders were identified based on their roles in institutional
administration, academic delivery, project implementation, or community engagement to ensure
representation of diverse perspectives.

Qualitative Sampling (Purposive sampling)
Stakeholders
Key Informant Interviews (Klls)

Beneficiaries 25
Parents 5
Teachers 3
DEEDS 2
Total 35

2.4. Data Collection

The study adopts a qualitative approach to assess the project’s outcomes and overall effectiveness.
Data collection methods included key informant interviews (Klls) with current students, enrolled and
graduated deaf youth, teachers, and the DEEDS implementation team. These primary data were
complemented by a review of project documents, academic records, placement data, and monitoring
reports to enable a comprehensive assessment of the project’s impact on educational attainment,
employability, confidence, and long-term independence of students.

2.5. NGO Review System

As part of the impact assessment, NuSocia reviewed DEEDS’ implementation systems to understand
how the organisation manages student enrolment, academic delivery, progression, employability
support, and post-project follow-up under the Junior and Degree College Education Program.

DEEDS follows a structured, centre-based academic model with Indian Sign Language (ISL) as the
primary medium of instruction, supported by visual aids, repetition, and small-class interactions.
Enrolment and academic processes are designed to enable continuity from junior college to degree-
level education within an accessible learning environment. Faculty provide structured academic
support and accompany students during Mumbai University examinations to ensure sign-language
interpretation and reduce assessment-related barriers.

For degree-level students, the program integrates employability-oriented components such as add-

on courses and placement facilitation with inclusive employers. Post-placement follow-up and
counselling support are provided to assist graduates during early workplace transitions, particularly
to address communication-related challenges.
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Overall, institutional systems for academic delivery, student support, examination facilitation,

employability integration, and follow-up were found to be in place and functioning. While operational
constraints such as staff capacity and travel-related costs were noted, these did not significantly
undermine the project’s ability to deliver inclusive higher education and transition support for Deaf

youth.
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3. Findings

3.1. ISL-Based Teaching and Learning Effectiveness

The effectiveness of Indian Sign Language (ISL)-based teaching emerges as a central strength of the
DEEDS College Preparatory Programme. Across interviews with students, parents, teachers, and the
DEEDS team, respondents described ISL as the primary factor enabling Deaf youth to access higher
education content meaningfully, particularly at the senior secondary and degree levels. Beneficiaries
contrasted their learning experience at DEEDS with earlier schooling, noting that while they had
attended institutions meant for students with hearing impairment, classroom instruction was not fully
aligned with their communication needs. Teachers used to speak more and sign less, which resulted
in a fragmented understanding of lessons. One student shared, “In my previous school, there was no
ISL, so everything felt difficult. After learning ISL, things became much clearer. At DEEDS, ISL-based
teaching made everything easy to understand and helped me learn properly. Sign language is much
better than speech because it helps us understand everything clearly.”

Another student expressed, “Before coming to DEEDS, | was the only Deaf student in my school. There
was no ISL, only pressure to use speech, a lack of support, neglect, and difficulty understanding
concepts. | had to learn everything on my own. | felt depressed, angry, and unsupported, and my
interest in studying kept decreasing.”

At DEEDS, instruction is delivered entirely through ISL, making learning more accessible and easier for
students to follow. ISL-based teaching supports students very effectively by enabling clear two-way
communication and significantly reducing the chances of miscommunication. Teachers can clearly
understand what students want to express, while students can easily grasp what is being explained to
them. This approach promotes meaningful understanding rather than rote learning and has led to a
stronger grasp of complex academic concepts, particularly within the Commerce curriculum.

Teachers also adapt their methods to suit visual learning styles, using step-by-step explanations,
examples, and repetition in sign language to ensure conceptual clarity. As one teacher noted, “Over
time, students also show improvement in their expressive abilities and gain greater confidence in
communication.”

Students shared this experience, particularly in subjects that were previously perceived as difficult.
One student expressed, “I had difficulties with mathematics in my previous school because there was
no ISL. Here, with ISL-based teaching, everything feels smooth and easy to understand.”

Parents similarly observed this shift in accessibility. One parent explained, “He can understand sign
language clearly here. Teaching is much clearer than before, and communication is better compared
to his earlier schools.”

Within the classroom, ISL-based instruction was also associated with greater interactive learning, as
students were better able to follow explanations, clarify doubts, and remain engaged throughout
lessons. Teachers observed that students were more attentive and responsive when instruction was
delivered consistently in sign language.

A faculty member shared, “The DEEDS model directly addresses the gaps by teaching students from
the basics and building understanding step by step. We do not assume prior knowledge. We focus on
proper conceptual clarity, communication, and behaviour along with academics. The structured
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approach, smaller class size, and direct interaction help students cope better. Over time, students show
improvement in understanding subjects, participating in class, and managing academic expectations.”

While ISL-based teaching was widely regarded as effective, respondents also acknowledged
instructional challenges inherent in explaining certain concepts through sign language, particularly
when students had limited prior exposure to terminology. Teachers noted that abstract or technical
concepts sometimes require additional time, visual support, or repeated explanation. This challenge
was cited as a key reason for the project’s strategic focus on the Commerce stream. Teachers shared
that explaining scientific or historical terminology in ISL can be significantly more complex, making the
Arts or Science streams harder to teach effectively.

A DEEDS team member explained, “Deaf students face significant challenges related to language,
communication, and a lack of academic foundation. Many students come from different vernaculars
and have weak vocabulary and basic language skills, which makes teaching higher-level subjects
difficult. Most students also lack a strong foundation in science or the arts. As a result, teaching
abstract concepts becomes challenging, and applying subject knowledge takes time.”

A parent also shared this feeling, “It would be better if there were more courses available apart from
just B.Com, so that my children could choose the course they want to pursue.”

Despite these constraints, respondents emphasized that DEEDS actively adapts its instructional
methods through visual tools, smaller class interactions, and repeated clarification to mitigate learning
barriers.

3.2. Academic Progression and Student Confidence

A key outcome emerging from the DEEDS College Preparatory Programme is the academic progression
of Deaf youth across educational milestones, accompanied by a noticeable increase in confidence,
self-esteem, and future orientation. During FY 2023-24, the project supported 211 Deaf students
across SSC I1SO English, junior college (FYJC and SYJC) and degree-level (B.Com) education, enabling
sustained educational continuity within an accessible ISL-based learning environment.

Across beneficiary and parent interviews, respondents emphasized that access to continuous
education, from SSC ISO English to junior college to degree level, was rare before DEEDS. Many
students had discontinued education after school or struggled to transition into higher secondary or
college due to a lack of accessible options. Parents also highlighted this as a major challenge,
“Earlier, there were very limited options. From Class 11 onwards, education was largely seen as
suitable only for government jobs. He could understand sign language but was unable to speak,
which affected his communication. As a result, his dependency was high and his confidence was low.”

The ability to progress through SSC ISO English, FYJC, SYJC, and B.Com within the same supportive
environment reduced dropouts and encouraged students to commit to longer-term educational
goals. The project builds strong foundations by preparing students through focused support in
communication, basic mathematics, and subject understanding. As students move to college or
degree-level courses, where subjects become more complex, structured repetition, behavioural
training, communication support, peer pairing, and continuous mentoring help them cope with
increased academic demands. Students and teachers consistently reported improvements in
attendance, exam participation, and academic outcomes after joining DEEDS. Several students who
previously avoided exams due to fear of failure or lack of understanding felt more prepared and
confident to take assessments at DEEDS.

10
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Students Enrolled (FY 2023-24)

19.9%

@ ssc @ Fyic @ syJc FYBCOM @ SYBCOM @ TYBCOM

Graph 1: Students Enrolled

One student explained, “Yes, my performance, interest in academics, and course-related experience
all increased. My exam grades improved drastically, and my overall academic performance became
much stronger after coming to DEEDS. Teachers supported us sincerely, helped us before exams, and
clarified doubts at any time. | rarely missed classes. This support helped me study better compared to
my previous school, where cheating was even encouraged.”

Parents reinforced this narrative by pointing out tangible academic milestones. A parent shared,
“Since joining DEEDS, my daughter has been able to progress smoothly from 10th to 12th standard
without disruption. Being able to continue her education consistently itself is a major improvement for

7

us.

Beyond academic metrics, increased confidence and self-expression emerged as a strong outcome
associated with students’ progression through the project. Students described becoming more
comfortable communicating, interacting with peers, and expressing their opinions within and outside
the classroom.

One student expressed, “In my previous schools, | faced many difficulties in learning. The focus was
mainly on speech and teaching us how to talk, which we were unable to do. We were treated like
hearing students, without sensitivity or mindfulness of our challenges. DEEDS supported me in
countless ways and made even the things | once found complicated feel simple. Here, we were taught
sign language and were constantly encouraged and motivated to keep practising it.”

Teachers also noted that the academic advancement led to increased confidence among students by
applying communication skills in broader contexts. A faculty member explained, “Student confidence
improves significantly. Initially, many students hesitate to communicate or express themselves. Over
time, participation in class increases, and students become more comfortable interacting with peers,
teachers, and even hearing individuals. Activities, competitions, travel, and exposure help them build
self-esteem. Students begin to dress confidently, communicate better, and feel happy about their
progress.”

Students and teachers highlighted that academic progression at DEEDS is also accompanied by
enhanced participation in co-curricular and group activities, which further reinforced confidence and
a sense of belonging. While not the primary focus of the project, such activities were seen as
contributing to students’ overall development. A student shared, “/ participated in mime and drama

11
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competitions, the cricket tournament, running races, ball throw events, and carrom competitions, and
these experiences really boosted my confidence.”

A parent said, “Earlier, she depended on me for travel. Now she travels independently, and her
confidence has increased.”

More importantly, academic progression played a critical role in reshaping expectations and
aspirations among Deaf youth. As students excelled, many began articulating clearer aspirations
related to higher studies, employment, or government examinations. Parents recognized this change
as a significant milestone and shared, “It gives us clarity about future options, including placements,
extracurricular activities, and other opportunities. Earlier, we were not aware of these possibilities, but
after joining DEEDS, we all have a much clearer understanding of the options to choose from.”

While the holistic progression of students was viewed positively, some challenges were also noted. It
was observed that students progress at different paces, with some requiring extended time, additional
repetition, and practice sessions to better understand academic concepts. Continued emphasis on
behavioural and communication training remains essential, both to support classroom learning and
to prepare students for real-world environments. There was also a recognized need for ongoing
counselling for parents to help them better understand the importance of education and employment
pathways for their children. Overall, training efforts should continue to focus on strengthening
communication, behavioural skills, and job-readiness to support sustained academic and post-
academic success.

3.3. Employability, Placements, and Livelihood Outcomes

A core objective of the DEEDS College Preparatory Programme is to support students with hearing
disabilities in transitioning from education to dignified employment, thereby improving their
livelihood prospects and financial independence. Findings from both qualitative evidence and
placement data indicate that the project’s emphasis on Commerce education, combined with
structured employability support and placement facilitation, has contributed to positive early
employment outcomes for a significant proportion of graduating students. In addition, students
benefited from add-on employability courses such as Tally and Banking and Finance, which helped
them develop job-relevant skills and feel better prepared to enter the workforce compared to peers
who lacked access to structured postsecondary education.

A teacher stated, “Free education, books, and structured learning have opened opportunities for
students as they gain communication skills, knowledge, and confidence. Many students who earlier
struggled to express themselves can now communicate clearly, seek jobs, and understand their own
abilities.”

Placement data shows that out of the total number of graduates, 66% (23 out of 35 students ) secured
formal employment, while 14% joined family business and 20% were not placed at the time of data
collection. It is important to note that non-placement does not necessarily indicate unsuccessful
outcomes. Students who were not placed reported a range of reasons, including joining family-run
businesses, relocating to their hometowns, pursuing further education or competitive exam
preparation, or seeking employment opportunities closer to home. These pathways reflect
transitional choices rather than disengagement from education or livelihood planning.

12
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Placement status of TYBCom students

Not placed
20%

Joined family
business
14%

Secured formal
employment
66%

Graph 2: Placement status

The project also played an active role in connecting students with employers, particularly
organizations with inclusive hiring policies. Placement efforts included outreach to employers willing
to hire Deaf youth and support students through the recruitment process, ensuring that roles were
aligned with students’ educational backgrounds and capacities. Without such facilitation, accessing
formal employment opportunities would have been significantly more difficult. One TYBCom student
shared, “My current boss interviewed me while | was still studying at DEEDS. DEEDS supported and
guided me throughout the entire process. Together, we worked on overcoming my mistakes.”

Among placed students, employment was secured across a range of entry-level roles, including back-
office operations, retail support, and data-related positions. Salary data indicates that around half of
the placed students (59%) earned between Rs. 15,000 and Rs. 17,000 per month, while nearly one-
third (27%) earned Rs. 18,000. A smaller proportion (14%) earned below Rs. 15,000. Importantly,
retention among placed graduates was observed to be 100% during the reporting period, indicating
that students who secured employment were able to sustain their roles over time. Together, these
outcomes reflect early but stable livelihood gains typical of initial formal employment, particularly for
first-generation workers transitioning from informal or precarious work contexts.

Monthly Salary distribution of placed students

59%

27%
14%
Below Rs. 15,000 Rs. 15,000 to Rs. 17,000 Rs. 18,000

Graph 3: Monthly salary distribution of placed students

13
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Placed students expressed satisfaction with their employment outcomes, particularly in terms of job
quality, work environment, and professional growth. One graduate said, “/ used to work in a mall in
Ghatkopar. Now | earn the same salary, Rs. 15,000 per month, but the scale and quality of my work
are very different. Here, | am in a much better position.”

Parents also viewed employment as a significant milestone, particularly in the context of long-standing
concerns about their children’s futures. A parent shared, “/ wanted my children to study well first. My
husband worked in the fields all his life, and when my children were born Deaf, | was very worried
about their future. But since they studied well and were enrolled in this college, the jobs they now have
are good and suitable. They have stable, seated jobs, similar to those of office officers.”

Although not all students secured permanent roles immediately, contractual or entry-level positions
represented meaningful progress compared to prior unemployment or informal work. Students
acknowledged that adapting to workplace routines and communication requirements during the
initial months of employment was challenging, particularly in environments where sign language was
not commonly used. To address these early challenges, mechanisms for continued follow-up with
placed students were implemented. A DEEDS team member noted: “Students face communication
challenges in the workplace, particularly when intentions, gestures, or expressions are misunderstood.
Psychological adjustment to new work environments can also be difficult. Workplace sensitization is
therefore important, including orienting employers and colleagues to simple and respectful
communication practices, such as tapping on the shoulder to gain attention. The team supports
students through counseling, employer communication, and continued follow-up to help address these
challenges.”

Employment outcomes also contributed to increased independence and self-esteem, as some
students began contributing to household expenses and planning for savings. This marked a shift not
only in family dynamics but also in students’ self-perception and sense of agency. One placed graduate
shared, “My quality of life has improved so much. | now support my family by giving them 50% of my
salary, and | am also investing in fixed deposits.”

Despite these positive outcomes, some challenges related to job performance and stability were
noted, as not all students progress at the same pace in workplace environments. A few students
experienced difficulties with communication or faced limited growth opportunities in entry-level roles,
underscoring the importance of sustained post-placement support and realistic expectations around
early career trajectories.

Case Study

He was born deaf and lives with his parents in Sion, near Dadar. His father works as a peon in an office,
and his mother is a homemaker. From a silent childhood, he showed a strong passion for learning and
self-education. However, due to his hearing impairment, he faced significant challenges while studying
in a regular hearing school. Despite having a good academic record, he chose not to pursue junior
college in a mainstream hearing institution, as he was unable to follow lectures delivered orally by
teachers and often felt confused and excluded.

This experience left him feeling lost and frustrated, eventually leading to a fear of regular hearing
colleges. Nevertheless, his desire to learn never faded. He wanted to study in an environment where
he could understand lessons comfortably, alongside peers who shared similar experiences. It was during
this time that he learned about the DEEDS Junior College of Commerce.
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Encouraged by the prospect of a supportive and accessible learning environment, he applied to DEEDS
Junior College and was enrolled in the FYJC Commerce project. From his very first day, he felt a strong
sense of belonging. At DEEDS, teachers use Indian Sign Language through the medium of English, which
made concepts clear and easy for him to understand. He began to enjoy learning again and found the
classroom environment welcoming and inclusive. His enthusiasm was evident in his perfect attendance,
as he did not miss a single lecture.

With each lesson, his confidence grew, and his understanding of academic concepts improved
significantly. This experience proved to be a turning point, not only for him but also as an example of
what accessible education can achieve for Deaf students.

His aspirations extend beyond personal success. He hopes to use his education to support other Deaf
youth by teaching communication skills within the community. At the same time, he is determined to
secure a better future for himself by completing his SYJC and enrolling in a degree project in Commerce.
His teachers consistently praise his hard work, discipline, and perseverance. With these qualities, he
has strong potential for continued success.

As he progresses toward completing his 12th standard with excellent results and plans for higher
education, he fully recognizes the importance of college education in today’s society. Supported by
DEEDS, he continues his journey with confidence, hope, and a clear vision for a bright and independent
future.

3.4. Institutional Support and Inclusive Learning Environment

Beyond classroom instruction and placement outcomes, the DEEDS College Preparatory Programme
is characterized by a strong institutional support system that enables Deaf youth to navigate academic,
professional, and social processes within higher education. The findings indicate that this supportive
ecosystem, comprising faculty involvement, exam facilitation, administrative coordination, parental
engagement, and an inclusive learning environment, plays a critical role in sustaining student
participation and reducing dropout risks.

Across stakeholder groups, DEEDS was consistently described as an inclusive and safe educational
space where Deaf students feel accepted and supported regardless of gender, socio-economic
background, or level of hearing impairment. Students highlighted that being part of a learning
environment where peers and faculty communicate primarily in sign language reduced feelings of
isolation, often experienced in mainstream institutions. A parent emphasized the importance of this
environment by sharing, “The most valuable thing | have seen is that teachers treat students like
family. There is a sense of early attachment, and my child receives personalized attention. She feels
safe and comfortable here.”

It was observed that inclusion is embedded in daily interactions rather than treated as a separate
objective. A faculty member explained, “Teachers are available and approachable, and students feel
comfortable asking questions. Activities are designed to encourage students to interact with one
another, including opportunities to engage with outside students during certain events, which helps
build confidence.”

A distinctive institutional feature of the project is the support provided to students during Mumbai
University examinations, where instructions are typically delivered verbally. In such cases, faculty
members accompany students to examination centers to interpret instructions in sign language,
ensuring that accessibility does not break down at critical assessment points. This was done to enable
fair assessment and reduce exam-related anxiety. Teachers described this support as an essential
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extension of classroom instruction. A faculty member noted, “Some challenges arise during exam
preparation because students often need more time to deeply understand questions, sometimes
spending an entire day on a single concept. To support learning, teachers use previous exam papers
and important questions, along with guest lectures and repeated revision to reinforce key concepts.”

In addition, multiple internal processes are designed to support student participation, including
enrollment documentation, timetable planning, exam coordination, and communication with parents.
These mechanisms help students focus on learning and reduce the likelihood of them dropping out
due to bureaucratic challenges. Parents expressed high levels of trust in DEEDS as an institution,
particularly among families who had previously struggled to find appropriate educational options for
their children. Parents expressed relief that their children were studying in a safe and supportive
environment. This trust strengthened parental willingness to allow students to continue their
education, especially for female students or those traveling long distances.

Despite overall positive perceptions, respondents also noted institutional challenges. Some parents
mentioned the discontinuation of travel cost support, which increased financial pressure for certain
families. Teachers acknowledged capacity constraints, particularly in managing diverse student needs
with limited staff. Additionally, a few respondents highlighted that administrative processes can be
time-consuming, especially during exam periods. However, these challenges were generally framed
as manageable and did not significantly undermine student participation.
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4. Analysis

Parameters Analysis

Relevance The DEEDS College Preparatory Programme demonstrates strong relevance
within the context of persistent structural exclusion faced by Deaf youth in
India, particularly in access to post-secondary education. As outlined in the
background and reinforced by beneficiary narratives, mainstream and even
special schools often rely on oralist approaches, leaving Deaf learners with
weak conceptual foundations, low confidence, and high dropout risk after
Class 10. The project’s exclusive use of Indian Sign Language (ISL) directly
responds to this unmet need, enabling meaningful access to curriculum
content rather than superficial participation.

At the state level, Maharashtra lacks accessible junior college and degree-
level pathways for the Deaf youth, making DEEDS one of the few institutions
offering continuity from SSC ISO English, FYJC through B.Com in an ISL-rich
environment. The Commerce-focused model further reflects relevance to
realistic employment pathways available to first-generation learners with
hearing impairment. By enabling Deaf students to remain in education,
appear for university examinations, and envision formal employment, the
intervention addresses both educational exclusion and long-term
livelihood vulnerability, positioning it as a necessary and contextually
grounded response.

Effectiveness Findings indicate that the project has been effective in achieving its core
objectives of improving academic access, progression, confidence, and early
employability outcomes for Deaf youth. ISL-based instruction emerged as
the most critical enabling factor, significantly improving comprehension,
classroom engagement, and exam readiness across junior and degree-level
cohorts. Students who previously struggled in oralist environments
demonstrated measurable academic progression, including improved
grades, consistent attendance, and sustained participation in examinations.

Beyond academics, effectiveness is reflected in increased student
confidence, independent mobility, and clearer articulation of future
aspirations. The structured progression model, combined with mentoring
and repetition, helped accommodate varied learning paces without
increasing dropout risk. Employability outcomes further reinforce
effectiveness, with 65.7% of graduates securing formal employment and
100% retention among placed students during the reporting period. While
challenges remain for slower learners and early workplace adaptation, the
findings suggest that the project successfully translates accessible education
into tangible academic and socio-economic outcomes for a majority of
participants.
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Efficiency

With a total project budget of Rs. 1,08,19,915 supporting 211 beneficiaries,
the DEEDS intervention reflects a per-beneficiary cost of approximately Rs.
51,280 over the project period. Given the intensity and duration of support
required for Deaf learners, this represents a reasonable and justified level
of investment. The project integrates multiple outcome pathways,
including junior college education, degree-level instruction, employability
add-ons, placement facilitation, and post-placement follow-up, within a
single institutional framework at DEEDS. This bundled delivery model
minimizes duplication of services and allows resources to be efficiently
leveraged across both academic and livelihood outcomes.

Small class sizes, Indian Sign Language—based pedagogy, and close faculty
involvement contribute to higher per-student costs but are essential for
effective learning among the target group rather than indicators of
inefficiency. Strong retention rates, high exam participation, and stable
employment outcomes among placed students indicate that financial
inputs are translating into meaningful educational access and early
livelihood stability. While some operational pressures, such as the
discontinuation of travel support and increased staff workload, were
observed, these do not significantly diminish the project’s overall
efficiency in converting financial investment into sustained, high-quality
outcomes for Deaf youth.

Coherence

The project demonstrates strong alignment with national and international
policy frameworks on disability-inclusive education. At the national level,
the intervention operationalises the Rights of Persons with Disabilities
(RPwD) Act, 2016, by ensuring accessible modes of instruction,
examination support, and reasonable accommodations for Deaf youth. Its
exclusive use of ISL aligns with the objectives of the Indian Sign Language
Research and Training Centre (ISLRTC) and broader governmental efforts
to legitimise sign language as a medium of education.

Internationally, the project aligns with the United Nations Sustainable
Development Goal 4 (Quality Education) by promoting inclusive, equitable,
and lifelong learning opportunities for persons with disabilities.
Importantly, the intervention complements rather than duplicates existing
services, filling a critical gap in accessible higher education in Mumbai. This
coherence between policy intent, institutional design, and beneficiary
needs strengthens the project’s legitimacy and reinforces its role within
the broader inclusive education ecosystem.

Impact

The findings indicate that the project has generated meaningful early-
stage impact at the individual and household levels. Students experienced
improved academic confidence, increased independence, and greater
social participation, while families reported reduced anxiety regarding
long-term livelihood security. Employment outcomes contributed to shifts
in household dynamics, with some graduates supporting family income
and initiating savings, signalling early economic empowerment.

While the scale of the intervention remains limited by institutional
capacity and funding, its depth of impact is significant given the historical
marginalisation of Deaf youth in higher education. The structured
progression from education to employment represents a critical proof of
concept for inclusive post-secondary models. Although long-term career
mobility and intergenerational impact cannot yet be assessed within the
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current timeframe, early indicators suggest that the project has the
potential to produce durable social and economic change if sustained and
cautiously scaled.

Sustainability

The sustainability of the project is supported by several institutional and
structural factors identified in the findings. Affiliation with Mumbai
University ensures academic legitimacy and continuity, allowing Deaf
students to obtain formally recognised qualifications. The consistent use of
ISL as the medium of instruction, combined with experienced faculty and
established academic routines, strengthens pedagogical sustainability. High
levels of parental trust and student satisfaction further reinforce enrolment
continuity, particularly for students who might otherwise exit the education
system prematurely.

However, sustainability risks are also evident. The project remains
dependent on continued CSR funding, and faculty capacity constraints limit
the ability to diversify academic streams or scale enrolments rapidly.
Additionally, long-term sustainability of employment outcomes depends on
continued post-placement support and employer sensitisation, especially in
non-signing workplaces. While the core educational model is robust,
sustaining impact over time will require predictable funding flows,
incremental investment in human resources, and deeper engagement with
inclusive employers to support career progression beyond entry-level roles.
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5. Recommendations

5.1 Establish structured bridge and foundational learning modules at the entry level

Findings indicate that many students enter the project with uneven academic foundations, limited
subject vocabulary, and weak conceptual grounding due to prior exposure to oralist or poorly
resourced schooling environments. This creates instructional strain and slows progression at higher
levels. DEEDS should introduce structured bridge modules during the initial phase of enrolment,
focusing on foundational mathematics, Commerce-specific terminology, academic ISL proficiency, and
basic study skills. These modules can be delivered as a preparatory term or integrated into the first
semester through dedicated instructional hours. Formalising this support will reduce the need for
repetitive remediation later, enable more uniform classroom progression, and support differentiated
learning needs. Strengthening foundations early will also improve exam preparedness, reduce student
anxiety, and allow faculty to focus more effectively on higher-order conceptual teaching as students
advance through junior and degree-level coursework.

5.2 Expand academic pathways beyond Commerce through phased diversification

While the Commerce-focused model has proven effective, findings also highlight student and parent
aspirations for greater choice in academic streams. It is recommended that DEEDS explore a phased
diversification strategy, beginning with pilot electives or certificate-level courses aligned with feasible
ISL instruction, such as vocational commerce specialisations or applied skill-based subjects. Any
expansion should be guided by instructional feasibility, faculty capacity, and employment linkage
potential. Gradual diversification would enhance student agency, accommodate varied interests and
strengths, and reduce the perception of constrained academic choice, while maintaining instructional
quality and accessibility.

5.3 Formalise post-placement support and workplace sensitisation mechanisms

While placement outcomes are positive, findings reveal persistent challenges during early
employment, particularly related to workplace communication, psychological adjustment, and limited
awareness of Deaf-friendly practices among employers. DEEDS should formalise a post-placement
support framework that includes scheduled follow-ups, counselling support, and structured employer
sensitisation. Simple orientation sessions for supervisors and colleagues on respectful communication
practices, such as visual cues and basic interaction norms, can significantly improve workplace
integration. A defined follow-up timeline during the first six to twelve months of employment would
help identify risks early and support job retention. Strengthening this component will improve
stability, reduce early attrition, and enable graduates to build confidence and professional identity.
Formalising post-placement support will also enhance long-term livelihood outcomes and reinforce
the credibility of DEEDS among inclusive employers.

5.4 Address structural and logistical barriers affecting student continuity

Findings indicate that logistical challenges, such as discontinuation of travel support, administrative
burdens during examinations, and financial vulnerability of families, pose risks to sustained student
participation. These barriers disproportionately affect students travelling long distances or from
economically weaker households. It is recommended that DEEDS assess targeted logistical support
mechanisms, including partial travel assistance, emergency support funds, or coordinated transport
solutions for high-risk students. Additionally, streamlining administrative processes during exam
periods through clearer timelines and parent communication can reduce stress and absenteeism.
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Addressing these practical constraints is critical to preventing dropout, particularly for female students
and those with limited family resources. Proactively mitigating logistical barriers will help sustain
enrolment, reinforce parental trust, and ensure that external pressures do not undermine academic

gains achieved through ISL-based instruction.
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6. Conclusion

The impact assessment of the DEEDS College Preparatory Programme demonstrates that the
intervention has made a meaningful and measurable contribution to improving access to higher
education and livelihood pathways for Deaf youth in Mumbai. By centring Indian Sign Language as the
primary medium of instruction and embedding strong academic, institutional, and psychosocial
support systems, the project has effectively addressed long-standing structural barriers that have
historically excluded Deaf learners from post-secondary education.

The findings highlight consistent academic progression, increased confidence, improved
communication abilities, and positive early employment outcomes among participating students.
Importantly, the project has enabled continuity from junior college to degree-level education within
a safe and inclusive environment, reducing dropout risks and reshaping aspirations for students and
their families. Employment outcomes, although primarily at the entry level, reflect stable and dignified
transitions into the formal workforce, with early indicators of financial independence and an improved
quality of life.

At the same time, the assessment identifies areas requiring continued attention, including uneven
learning foundations, limited academic stream diversification, and the need for structured post-
placement support and employer sensitisation. Addressing these challenges will be critical to
sustaining and deepening impact over time.

Overall, the DEEDS project represents a robust and contextually relevant model of inclusive higher
education. With sustained funding, incremental capacity strengthening, and targeted refinements, the
intervention holds strong potential for long-term social and economic impact for Deaf youth.
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List of Abbreviations

e CSR - Corporate Social Responsibility

e DAC- Development Assistance Committee

e FY—Financial Year

e GDA —General Duty Assistant

e ILO - International Labour Organization

¢ INR - Indian Rupees

e Klls—Key Informant Interviews

e KMBL —Kotak Mahindra Bank Limited

e MIS — Management Information System

e MA&E — Monitoring and Evaluation

e NEET - Not in Employment, Education, or Training
e NGO - Non-Governmental Organization

e NSDC - National Skill Development Corporation
e OECD - Organisation for Economic Co-operation and Development
e OJT—-0On-the-Job Training

e PMKVY - Pradhan Mantri Kaushal Vikas Yojana
e SAN - Social Audit Network

e SDGs —Sustainable Development Goals

e SROI —Social Return on Investment

e TPV -—Total Present Value

¢ UR-Unemployment Rate

e WHO - World Health Organization

23




-+ NuSocia

. Impact. Evident.

About NuSocia

NuSocia (registered as IN2X Sustainability Advisors Pvt Ltd) is an impact advisory and research
organization, founded in 2017 by a group of industry experts with nearly two decades of experience
across various sectors of the social impact spectrum. Its mission is to strengthen the impact ecosystem
through research, advisory, and training support. The organization was incubated at NSRCEL, Indian
Institute of Management (lIM) Bangalore. NuSocia collaborates with Corporations, Governments,
Foundations, and Nonprofits, helping them maximize, manage, measure, and communicate their
social impact. Clients choose NuSocia for its deep expertise and its ability to connect at the grassroots
level, allowing for practical, tailored solutions that meet their specific needs.

Through its unique process, commitment to excellence, and vast experience, NuSocia has become one
of the trusted social impact consulting partners for clients, delivering and supporting projects
nationwide and working with key industry names. Specializing in Program Management, NuSocia
offers services across the entire project lifecycle, including strategy, needs-gap assessments, project
design, implementation, monitoring and evaluation, impact assessments, project and process
documentation, communication, and more. With a global consulting team, localized partnerships, and
a workforce that is 65% female, NuSocia is composed of CSR professionals, management consultants,
social sector experts, data scientists, and social researchers, all united by a passion for creating
meaningful, people-centered ideas.

The core team consists of members from diverse professional and educational backgrounds, such as
Agriculture, Public Health, Environmental Conservation, Solid Waste Management, Watershed
Management, Gender, and Social Entrepreneurship, among others. Collectively, the team possesses
functional knowledge of over 10 Indian languages. Led by a woman founder and leader, NuSocia is
committed to fostering an inclusive and diverse environment, with a strong focus on equality,
empowerment, and mutual respect.
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